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The Educational Experiment
1960-2000 
DALTON REIMER

In the fifteen-year period from 1960 to 1975, Fresno Pacific grew from a 
Bible institute and junior college with fewer than 100 students to a graduate 
level institution offering bachelor’s and master’s degrees. Not left behind in 
this movement, however, was the biblical and theological tradition of the Pa-
cific Bible Institute (PBI) years beginning in 1944.

In the fall of 1960, having just begun his fifteen years as president, Arthur J. 
Wiebe traveled with his parents to a speaking engagement in the Shafter Men-
nonite Brethren Church. Shortly before he spoke, his father unexpectedly died 
of a heart attack. While earlier driving from Reedley to Shafter in California’s 
central valley, Wiebe later reported that he and his father had “engaged in a 
wide-ranging discussion about the Mennonite Brethren mission and my new 
responsibilities.”1

Arthur Wiebe was a mathematician by training, and therefore might have 
seemed an unlikely person to continue leading the college’s theological tra-
dition, but he in fact had been deeply shaped by it.  Wiebe’s strong relation-
ship with his father, long-term Mennonite Brethren teacher, pastor and mission 
board member, was formative in shaping his strong commitment to continue 
the biblical and theological tradition of the earlier institute days, though now in 
the context of a liberal arts college.

During this era (and in the years after), Arthur gave feet to this commitment 
to biblical studies in multiple ways. Among them, he endowed Wiebe family 
biblical studies scholarships. This endowment now exceeds one million dollars 
and is the largest such endowment. Each year earnings from this endowment 
result in multiple scholarships for students majoring in biblical studies and 
contemporary Christian ministries. While Wiebe is better known for his work 
in mathematics, this quiet expression of his strong commitment to preparing 
leaders for the church and larger Christian community has been significant in 
shaping education at Fresno Pacific.

Another expression of Wiebe’s commitment is the Contemporary Christian 
Ministries major (today known simply as the Ministry Program). In 1970, 
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Wiebe was inspired by a youth ministries program he became aware of at 
Spring Arbor College, now university. He invited Edmund Janzen, chair of the 
Biblical Studies Division at the time, to develop a similar program at Pacific. 
Wiebe later described the inauguration of this major as one of his “cherished 
memories.”2  Once established, Janzen remembers that “word spread, and sud-
denly we were being consulted by Biblical Studies departments at Biola, West-
mont, and Asuza, some of which came to visit us at Pacific, and later developed 
their own programs.”3

Already in October of 1972, in his president’s report to the school’s board, 
Wiebe noted that “last spring we graduated seventeen students with majors in 
Biblical Studies or Contemporary Ministries!” He then added, “This is the larg-
est number ever to graduate with majors in these fields in the history of Pacific 
including the PBI days.”4 In 1975, in a presentation to the board reflecting on 
his fifteen years as president, Wiebe specifically noted that “the Biblical Stud-
ies Department must be academically and spiritually strong. Students must be 
attracted to it by its strengths more than compelled to take courses by compul-
sion. Instruction must be relevant to the issues of today and tomorrow.”5

What Wiebe’s story suggests is that institutions are shaped by the people who 
inhabit them, even if sometimes quietly so. While true at any time, those who 
inhabit a place at points of birth or rebirth are particularly significant in shaping 
what follows, whether it be the institution at large or programmatic as in a new 
program or major. So it was in 1960 as Pacific Bible Institute became a liberal 
arts college renamed Pacific College, now Fresno Pacific University.

President Wiebe’s early challenge was to lead in recruiting a new faculty 
rooted not only in biblical and theological studies, but now also in the liberal 
arts. Those first recruited inhabited the early years of the institution as first 
a post-institute junior college, and then a senior college. This first wave of 
new faculty recruits were drawn from the founding and supporting Mennonite 
Brethren denomination. Some of these had been former high school students of 
President Wiebe during his years as teacher and principal at Immanuel Acad-
emy, now Immanuel High School, in nearby Reedley. Others were drawn from 
the larger, North American Mennonite Brethren constituency. Most held gradu-
ate degrees from major American universities. Among them were those who 
had drunk deeply at the fountain of the mid-century renaissance of the Anabap-
tist movement of the sixteenth century, particularly as articulated by Harold S. 
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Bender in his presidential address to the American Society of Church History 
in 1943, titled “The Anabaptist Vision.” 

A hallmark of the Anabaptist tradition has been a “hermeneutic of commu-
nity”, as it has sometimes been called. One churchly expression of this has 
been the emphasis on the congregation as the locus of authority. At Pacific, 
President Wiebe, together with new faculty and administrative recruits, became 
the “congregation.” So when in the mid-1960s, at the beginning of Pacific’s 
senior college years, the question of what kind of college Pacific might become 
was asked, the answer was viewed as the responsibility of administration and 
faculty working together in the context of larger board authority. 

For President Wiebe, an underlying value of community was trust. As he 
emphasized to the board of the college at the end of his fifteen-year presidency, 
“we must trust students, faculty and administrators—until they demonstrate 
untrustworthiness. The counter examples must be endured without diminishing 
our capacity to trust again.”6 Trust is the glue that binds members of a com-
munity together. And where trust is normative, freedom on the part of all to 
innovate follows.

In 1965, at the beginning of Pacific as a senior college, a larger master plan-
ning process was initiated, co-chaired by President Wiebe from the adminis-
tration and John E. Toews from the faculty. Toews was the first fulltime chair 
of the Biblical Studies Division during the college years. One result of this 
cooperative planning process was the Pacific College Idea (1966) in which 
the college was envisioned as a story-formed institution weaving together the 
Christian, Anabaptist and Liberal Arts traditions.7

Being Christian, Pacific was envisioned as centered in the Lordship of Jesus 
Christ. Being Anabaptist, Pacific was envisioned as embodying core values 
of that branch of the sixteenth century Protestant Reformation known as the 
Anabaptists. Embracing the liberal arts, Pacific was envisioned as an institution 
that would introduce students to the core arts and sciences that inform thought 
and work in the world. 

At the beginning of Pacific as a senior college, creators of that first 1966 
Idea envisioned Pacific becoming what in a later 1990’s study was called a 
“distinctive institution.” As expressed in Creating Distinctiveness: Lessons 
from Uncommon Colleges and Universities (1992), “distinctive colleges and 
universities share certain characteristics: a unifying theme or vision of what 
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education should be, the expression of this theme or vision in all or most in-
stitutional activities, and the striving for excellence to achieve their purpose.”8 

The authors of this study placed such institutions in what they called an “inter-
pretive” vs “adaptive” tradition. Distinctive institutions are then centered in an 
interpretive narrative rather than being solely driven by market forces. Being 
adaptive, however, is not necessarily contradictory to being interpretive, if the 
interpretive center still holds and, indeed, shapes the adaptive.

With the Pacific Idea in place, later waves of faculty, administration and staff 
recruits have extended beyond the founding and supporting denomination. The 
ideational center expressed in the Idea, now in its third edition, transcends de-
nominational identities. Over the years, an ecumenical faculty, administration 
and staff have been gathered around the Idea, further enlarging and enriching 
the educational mission of the college, now university. 

What follows is an interpretation of the interaction between the interpretive 
and the adaptive as faculty and administrators worked together to realize the 
Idea during the period between 1960 and 2000.

Realizing the Idea
Incarnational Faculty

“Most human behavior is learned by observation through modeling,” social 
scientist Albert Bandura has observed.9  In American higher education, how-
ever, it has been noted that college and university faculty are largely invisible 
models to their students. Their focus is on cultivating the mind, while their 
personal lives are considered to be off-limits.

As stated in the first edition of the Pacific Idea (1966), nevertheless, the col-
lege “intends the teacher to serve as a model for the student through his [her] 
own life…”  Further stated is that “the college seeks to recapture the faith and 
life of the early Christian church, placing central emphasis upon the Lordship 
of Jesus Christ for the totality of life…”  (bold mine)

If shaping the “totality of life” is then part of the mission of an institution of 
higher education, how does one best formalize that in what might be called an 
incarnational curriculum?

A beginning response has been to enlarge the student experience by encour-
aging faculty-student interaction outside of the classroom. The significance of 
such interaction was early affirmed in the life of Pacific as a senior college by 
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the University of California at Berkeley’s Center for Research and Develop-
ment in Higher Education in a 1972 article on “Teachers With Impact”10 Con-
tinuing research has further confirmed that faculty of greatest influence interact 
with their students outside of class. In a post-2000 article, Joe Cuseo, profes-
sor emeritus of Marymount College (California), summarizes this research. He 
notes that research confirms that such contact positively impacts “(1) retention/
persistence to graduation, (2) academic achievement/performance, (3) critical 
thinking, (4) personal and intellectual development, (5) educational aspira-
tions, (6) satisfaction with faculty, (7) college satisfaction, (8) perceptions of 
college quality.”11 At Pacific the concern has also included character formation 
as expressed in influencing “the totality of life” in accordance with Christian 
values.

To begin with, then, how might student advising, an activity generally pres-
ent in institutions of higher education of whatever persuasion, be transformed 
in a place like Fresno Pacific to include this larger vision? Faculty minutes 
of September 11, 1970, include a document titled “Advising-Counseling Pro-
gram.” The document begins by noting that a “personal encounter with a facul-
ty member can be one of the most productive experiences a student can have.” 
Further stated is that “in counseling with the student the concern should be not 
only with academic matters but also with the student’s spiritual commitment…, 
personality and social development…, vocational choice, etc.” The document 
further introduces a supporting Noonhour Encounter Program in which each 
student was to be taken out to lunch by his advisor at least once a year with 
college financial support in 1970 dollars at $2.00 per individual per meal, thus 
confirming concrete institutional support for this out-of-classroom initiative.12

JB Lon Hefferlin, associated with the University of California at Berkeley’s 
Center for Research and Development in Higher Education, was the featured 
guest resource person in the fall, preschool faculty retreat held at Hartland 
Christian Camp in the Sierras in September of 1971. In this retreat, he intro-
duced the faculty to a new word: “avuncular.” In place of acting like substitute 
parents in what is called in loco parentis (in place of parents), he suggested that 
faculty should function more as uncles (“avuncular”) and aunts.13

On April 3, 1974, the faculty adopted the language of “mentor” as its expres-
sion of being “avuncular.” The brief definition offered at the time was taken 
from the Oxford English dictionary: “an experienced and trusted counsellor.” A 
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mentor was to be assigned to “a group of students not to exceed twenty” called 
a collegium, which a faculty member would mentor from the freshman year 
until graduation. A program advisor would be assigned when a student declared 
a major, but the mentor would continue to relate to the student until graduation. 
A Coordinator of Counseling was to “be responsible for the training of Mentors 
and the development of the total program.”14

The significance given to this faculty role was highlighted the following 
month when on May 16, 1974, faculty and spouses of those married gathered 
for a college sponsored dinner on the student guidance program at the Fresno 
Hilton Hotel. Key implementation questions were posed for conversation, in-
cluding a possible supporting role for spouses of married faculty. 

Within time, the overlapping roles of mentor and program advisor were 
eliminated with the initial mentor serving until a student declared a major, at 
which time a program mentor took over.

In addition to budgetary support for noonhour encounters, financial support 
was also provided for faculty entertaining students in their homes, another con-
text for modeling. Also added later were advanced student assistants for fresh-
men mentors, thus creating a mentor team for new students beginning their 
lives at the college.

Beginning in the 1988-89 school year and continuing into the twenty-first 
century, each freshmen collegium spent a fall weekend retreat at Casa Pacifica, 
the new retreat facility of the college near Shaver Lake in the Sierras.  

While the dialogical encounter between mentor and student is the heart of 
a mentoring program, mutual knowing was further facilitated, to begin with, 
through brief faculty biographies published in a small booklet as part of a Guid-
ance Series established in 1974 and continued for a few years thereafter. As 
brief biographies, these were not just professional resumes. Rather, these pro-
vided a window into the larger lives of faculty members, making visible at least 
some of what is usually invisible to students. Simultaneously, faculty sharing 
their life stories with students in College Hour (formerly chapel) through “fac-
ulty pilgrimages” was also initiated in 1974. Not all, however, was serious, as 
an occasional “faculty farce” evening of entertainment for students revealed 
the lighter side of the faculty.

The story of Hans Kasdorf as in “The Faculty” booklet of the Guidance Se-
ries for 1974-75 provides an example of brief faculty and staff biographies 
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made available to both students and faculty colleagues. In 1974, Kasdorf was 
also the first to share his story as part of a long-running “faculty pilgrimage” 
series in Pacific’s College Hour reconceptualization of the traditional chapel. 
As Kasdorf’s narrative reveals, making faculty lives more visible to students 
included more than a traditional, professional resume. 

Faculty interactions with students, of course, go beyond the more formal 
roles of mentor and mentee. But whether formal or informal, the vision early 
articulated in the Pacific Idea was that of faculty who would serve as visible 
models beyond just the cultivation of the mind. Faculty modeling was envi-
sioned to impact the totality of the lives of students. 

HANS (FRIEDA) KASDORF
Dianne, David and Evelyn [children]

Hans and Frieda joined the Pacific community in 1968. Hans teaches in the 
areas of Modern Languages and Missions. His mastery of four languages, Eng-
lish, German, Portuguese, and Spanish, and experiences and training in world 
missions, makes his services to our community very valuable.

Hans was born in Russia, but left at the age of two years when his parents 
migrated with many of their Mennonite families to South America. He spent 
the rest of his childhood in Brazil. His higher education began at Mennonite 
Brethren Bible College in Canada, where he received a B.R.E. He received a 
B.A. from Tabor College and an M.A. from the Mennonite Brethren Biblical 
Seminary and is currently a candidate for a doctorate in Misssiology at Fuller 
Theological Seminary.

Intermingled with his many years of study are many years of service in the 
areas of missions and education. His experience includes Bible teaching in 
both Canadian and Brazilian schools and missionary and pastoral work in Bra-
zil, Paraguay, Canada, and the United States from 1956-1968. While studying 
at the University of Oregon he also taught German at the university. Prior to 
his arrival at Pacific he taught German and Spanish at Huntington College in 
Indiana.

Currently, Hans serves in various capacities including frequent speaking en-
gagements in churches and missionary conferences. He serves as a consultant 
to the Board of Missions and Services of the General Conference of Men-
nonite Brethren Churches. One of his most recent responsibilities was the Di-
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rectorship of the Institute of Cross-Cultural Church Mission which was a pilot 
project offered jointly by the Mennonite Brethren Board of Missions and the 
Mennonite Brethren Biblical Seminary during the summer of 1974. It involved 
eleven weeks of intense study in anthropology and linguistics, missions in a 
Biblical focus, and Missions in a cross-cultural focus.

Hans has published numerous articles in German, Spanish and English 
which have appeared in such publications as The Journal of Church and So-
ciety, Modern Language Abstracts, and Evangelical Missions Quarterly. His 
professional activities include lectures in Europe, South America, Canada and 
the United States on missions and theology.

Frieda was born in Canada shortly after her parents arrived there from Rus-
sia. She is the mother of three children and serves the academic community by 
typing thesis papers and dissertations for various students.

The Kasdorfs attend Butler Mennonite Brethren Church, where they actively 
participate in teaching and the many youth activities.

-“The Faculty” booklet of the 1974-75 Guidance Series

Liberal Arts
As stated in the original, 1966 Pacific Idea, “the objective of the college is 

to provide a progression of experiences leading the student “to an understand-
ing of the interrelationship of knowledge and the methodologies unique to the 
areas of knowledge” including “training for effectiveness in the professions… 
but highly technical, professional training apart from the liberal arts tradition is 
inconsistent with the basic objectives of the institution.”

Further stated is that Pacific would be a prophetic college serving “as a cen-
ter of independent critique of all of man’s [human] endeavors.” 

During the 1960s, as previously noted, a major activity was recruiting a new 
liberal arts faculty, yet Christian-Anabaptist in orientation. By the end of the 
decade, a core faculty was in place in all of the academic divisions of the col-
lege: Biblical Studies and Religion, Humanities, Natural Sciences and Math-
ematics, Social Sciences, and Professional Studies and Applied Arts.15

Voluntary service workers supported the core faculty while also, in most cas-
es, fulfilling their national draft service obligations as conscientious objectors 
to war. Pacific had been qualified as a place where such national service could 
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be rendered during this time when the draft was still in effect. Those voluntary 
service workers academically qualified also taught.

In 1968, Luetta Feil Reimer (English) and Richard Unruh (political science), 
after earning master’s degrees, were the first Pacific graduates to return as fac-
ulty, followed by a good number since.

Fortuitously, Pacific’s move from a junior to senior liberal arts college in 
the mid-1960s coincided with national legislation passed in 1964-65 as part of 
President Lyndon B. Johnson’s “Great Society” initiative. In 1964, Congress 
established the federal Work-Study Program subsidizing student work on cam-
puses as part of the Economic Opportunity Act of that year. In 1965, Congress 
passed The Higher Education Act, which authorized most federal student aid 
programs still existing today. Title III of that act provided direct support for 
multiple administrative, student life and academic initiatives of developing in-
stitutions like Pacific, including new faculty appointed as National Teaching 
Fellows.

President Wiebe, ever attentive to what was happening in Washington, con-
nected to these initiatives, drawing on his administrative experiences dealing 
with the government in World War II Civilian Public Service camps as well 
as Reedley’s Immanuel Academy (High School). As teacher and principal at 
Immanuel, he was famous for acquiring government war surplus products and 
putting them to domestic, educational use. Most auspiciously, he had managed 
to acquire two Hammer Field buildings offered to schools when this military 
base, located on the site of present-day Fresno’s Yosemite International Air-
port, was closed after World War II. One of these was the base gym, which was 
then cut into four segments for the purpose of moving to Immanuel’s campus in 
Reedley. It was then reassembled and enlarged, becoming the first gym for the 
school. The second building was dismantled and became a beginning lumber 
supply for a new chapel. Beyond a model of recycling, Wiebe described this 
happening as akin to beating swords into plowshares.16

Beyond student financial aid programs, Wiebe was successful in obtaining a 
Title III Strengthening Developing Institutions grant at the very beginning of 
that federal program. The modest first grant of $30,600 for the 1966-67 aca-
demic year grew to more than $100,000 per year during the 1970s, as it was 
annually renewed. The final grant for a three-year phase-out period from 1981-
1984 totaled $597,000. With support from this program, qualifying new faculty 
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were hired as National Teaching Fellows, student life and academic programs 
were made possible and enhanced, and a myriad of other administrative and 
institutional initiatives were strengthened. Also notable was one of Pacific’s 
stated goals for this annual grant; namely, to increase the minority student pop-
ulation to the percentage level of the minority population in Fresno County.17

Acceptance of such federal aid, however, raised the question of the separa-
tion of church and state. In the sixteenth century, when church and state were 
intertwined, Anabaptists had taken a stand refusing to accept the dictates of 
government on matters of faith. Eighteenth-century founders of the U.S. Con-
stitution agreed, and so stated in the first amendment to the Constitution that 
“Congress shall make no law respecting an establishment of religion, or pro-
hibiting the free exercise thereof.”

In the early 1960s, the denominational Board of Education responsible for 
Pacific was concerned about what accepting government aid might mean. At 
the board’s request, Joel Wiebe, Executive Secretary of the Board, prepared 
an extensive background paper on “Federal Aid to Education and Mennonite 
Brethren Schools.” This was followed by board review, “at some length,” in 
a meeting from March 10 to 13, 1964. As then summarized: “The Board re-
affirmed the position of belief in separation of church and state [for all schools 
under its supervision], and took a position of opposition to all federal control of 
church-related education. Each involvement with federal financing shall be ex-
amined and aid accepted only where no violation of conscience is involved and 
where the aid will allow the promotion of the program of education in keeping 
with our purposes and objectives as Christian institutions.”18

The federal government, too, was sorting out restrictions on such aid in or-
der to comply with the constitutional provision against the “establishment of 
religion.” Though the Pacific Idea envisioned Christian, Anabaptist and liberal 
arts perspectives to infuse the entire curriculum, the usual government orienta-
tion has been to preserve the separation between church and state by granting 
student financial aid directly to students rather than to institutions, or limiting 
direct institutional aid to liberal arts and professional activities, and so exclud-
ing narrowly defined religious studies or activities.

Federal and state financial aid programs, along with California’s state schol-
arship programs, have been major contributors to Pacific’s growth, both in 
numbers of students and academic programs and services. To my knowledge, 
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having observed this growth since 1960, acceptance of these has never caused 
Pacific to compromise its mission and commitments as framed in the Pacific 
Idea. 

External accreditation agencies, likewise, have evaluated the institution in 
light of its stated mission and purposes rather than by some external, imposed 
mission. The 1973 Western Association of Schools and Colleges accreditation 
report, early in the life of Pacific as a senior college, is illustrative. Chaired by 
John Cantelon, then Vice President of Undergraduate Studies at the University 
of Southern California, the visiting team proclaimed Pacific to be “a small but 
vital example of genuine pluralism in American higher education.” Referenc-
ing the Pacific Idea, the team observed that “the ideals of the Mennonite Breth-
ren [sponsoring denomination] are alive and well at Pacific.” The team then 
added: “The evaluators also share a strong feeling that the Pacific Ideal [sic] 
is something of unique value which should be preserved and nourished in the 
American educational scene.”19 Their affirmation confirmed that an institution 
like Pacific could be religiously distinctive while simultaneously enriching a 
pluralistic society in the context of a larger nation.

Having grown a strong core faculty by 1970, the period from 1970 to 1975 
was a period of significant academic innovation. “Rhythms of Learning” be-
came a focal theme, resulting in a 2-1-2 week with classes on Monday, Tues-
day, Thursday and Friday, with Wednesdays free for field trips, intensive one-
unit courses, and the like. Being on the quarter system at the time, the standard 
course was five units, but generally met only four hours per week. The fifth 
hour was designed to be additional independent work in each course, thus ad-
dressing the goal of creating lifelong independent learners as articulated in the 
Pacific Idea.

While on the quarter system, the college also experimented with an alterna-
tive winter quarter of three successive mini-terms with students taking only one 
course at a time. Fall and spring quarters were in the traditional format.

During this period between 1970 and 1975, the incarnational curriculum pre-
viously described was also developed. It was also the period in which the In-
Service Education program of continuing education courses and services was 
firmly established. Building on that program, in 1975 the graduate program in 
teacher education was also begun. Both are later described in more detail.

The Educational Experiment
1960-2000
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By 1975, then, the institution had already grown beyond the earlier 1966 
vision of Pacific as an undergraduate college. The subsequent 1982 revision 
of the Idea, while retaining the core values expressed in the original Idea, in-
cluded the following paragraph:

Education is a life-long process in which analytical thinking and creative 
reflection lead  to spiritual, personal, and professional maturity. The college 
therefore extends its  educational boundaries to include older as well as young-
er adults in a variety of settings;  its mission includes post-baccalaureate pro-
grams which provide for personal enrichment  and professional growth. It in-
vites persons from various cultural, national, ethnic, and religious settings and 
backgrounds to participate in the educational experience.

Peace was a stated value in the Pacific Idea of 1966. Though Pacific is spon-
sored by a historic peace church, peace and conflict studies did not appear as a 
formal part of the curriculum until the 1980s. An exception was several courses 
focused primarily on war and peace initiated by historian Paul Toews as part of 
the history program offerings during the mid-1970s.

When I returned from a sabbatical year in 1982, a larger movement in conflict 
resolution in the country was already underway. In the 1982-83 academic year, 
I initiated a course in conflict resolution, which became a foundational course 
of an undergraduate minor inaugurated in 1985. Likewise in 1982, Ron Claas-
sen, Pacific graduate and former faculty member, became the founding director 
of the Victim-Offender Reconciliation Program of the Central Valley, the first 
such program in the state of California. Conversations between the two of us 
led to the establishment of the Center for Peacemaking and Conflict Studies in 
1990, which we then co-directed. The master’s degree in the field followed in 
1995. The focus of both undergraduate and graduate programs in the field has 
been interdisciplinary, formally impacting a number of curricular areas of the 
institution. Services and trainings in conflict resolution, victim-offender recon-
ciliation, restorative justice and the like have been provided through the Center 
for persons across the country as well as internationally.

During the 1989-90 academic year, faculty considered adopting a new, adult 
degree completion program. On April 4, 1990, the faculty adopted a proposal 
for an adult degree completion program in The Management of Human Re-
sources, which appeared for the first time in the college catalog in 1991-92. 
Again the college benefitted from being in the state of California, this time 
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given its strong system of junior colleges in a three-tiered-system of junior 
colleges, state universities, and the University of California. Large numbers of 
older junior college graduates in the state seek ways to obtain a bachelor’s de-
gree through degree completion programs. Since this first program in the Man-
agement of Human Resources, others have been added, increasing the reach of 
Christian higher education at Pacific to this particular population group to the 
point where the number of students and graduates is comparable to what has 
come to be called the traditional undergraduate program (TUG).

General Education
American undergraduate higher education usually begins with a general edu-

cation program followed by majors and minors. The general education pro-
gram at Fresno Pacific has evolved over time. A constant, however, has been 
required foundational courses in biblical studies, humanities, natural sciences 
and mathematics, social sciences and physical education. Specific courses re-
quired in each of these areas have varied over time. Likewise, the overall, the-
matic grouping of these disciplines has also varied.

A unique variation occurred in the early 1980s. Alongside the usual disci-
plinary requirements, an integrated “Christianity and Culture Series” was in-
troduced consisting of four courses: Literature of the Ancient World, Creating 
a Christian Civilization, Renaissance and Reformation, and Modern World. 
The series was directed by Delbert Wiens, whose own doctoral studies at the 
University of Chicago had prepared him to anchor this larger series integrating 
faith and culture throughout history.

A late 1980s review of general education resulted in the reorganization of 
the foregoing series, along with the traditional disciplines, under the themes of 
Stories of Peoples and Cultures, Tools of Human Inquiry and Communication, 
Modes of Human Inquiry and Thought, and Stewardship of the Body. Imple-
mented in 1991-92, these themes define general education until the present.

Jesus and the Christian Community, a beginning course required of both 
freshmen and transfer students, has anchored this latest version of general 
education. The course introduces students to core emphases in the Christian-
Anabaptist understanding of faith; namely, the centrality of following Jesus 
in daily life (discipleship) in the context of Christian community. Christology 
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and ecclesiology, to use theological language, have been core themes in the 
Christian-Anabaptist tradition and so captured in the title of the course.

A required “Focus Series” was a unique addition to the new general education 
program implemented in 1991-92. Each series was to highlight a core value of 
the college. Rather than a singular experience required of all, as in a semester 
abroad also considered at the time, students were free to choose one of particu-
lar interest. Each was to be anchored by a theology course complemented by 
a second disciplinary or interdisciplinary course on its stated theme. Less than 
a minor, but more than a single course, series options continue to emphasize 
core values of the institution. Options listed in the 2018-19 undergraduate cata-
log are Anabaptist and Mennonite Studies, Peacemaking and Conflict Studies, 
Environmental Studies, Studies in Leadership and Community, Studies in Post 
Modernity, Intercultural Studies, Studies in Missions, Studies in Christianity 
and the Arts, and Off-Campus Educational Programs as in international pro-
grams, along with a final Personalized option.

In the continuing review of general education since 1960, the program initi-
ated in 1991-92 has endured the longest, now for more than twenty-five years.

Two critical issues related to general education requirements were resolved 
early in the life of Pacific. In 1960, the first year of Pacific as a church-related 
liberal arts college, the decision was made to open the doors of the college to 
non-Christian students as well as Christians. President Wiebe, having just be-
gun his presidency, later wrote: “We reasoned that if Mennonite Brethren could 
send lone couples to serve among non-Christians in India and Africa, we were 
obliged to provide such experience on campus.”20 This posture was affirmed in 
the 1966 Idea: “Anyone wanting a Christian education is invited to join Fresno 
Pacific in a quest for meaning and wholeness of life.” 

The question of whether non-Christians would be required to take biblical 
studies courses then followed. The answer was a clear yes. But this yes should 
be understood in the context of a college in the Anabaptist tradition, where 
historically faith has been considered to be a voluntary adult commitment 
and so not to be coerced. So what further followed was a commitment not to 
“discriminate against students who cannot freely and honestly make” a faith 
commitment, as stated in the 1966 Idea. Biblical and religious knowledge was 
considered important for all, but in the context of freedom to make adult, faith 
commitments.
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In 1966, the same year of the original Pacific Idea, a Danforth Foundation 
Commission published its seminal report on Church-Sponsored Higher Educa-
tion in the United States. In its report it identified three types of church-related 
colleges: defender of the faith college, non-affirming college, and free Chris-
tian college. The latter was described as a college that “stands unapologetically 
for religion and liberal education, but it relies on example, persuasive presenta-
tion of ideas, and a climate of conviction, rather than on conformity,to accom-
plish its ends.”21 Such a college has also been described as a faith affirming 
college. In such a church related college as Pacific, then, students of whatever 
persuasion are not excused from becoming acquainted with biblical and reli-
gious studies, but without religious coercion given the commitment to faith as 
a voluntary, adult choice.

An early, second question had to do with required chapel attendance. Chapel 
of the 1960s evolved into what was called Contemporary Issues and in the 
1970s the College Hour. In each case, all students have been required to attend 
a certain number in each term of attendance at the college. Throughout this 
history, worship services have been scheduled along with explorations of a 
variety of contemporary issues as seen through Christian lens. Forced worship 
is antithetical to the tradition of the college, so requiring attendance only for a 
number below the total has given students freedom to exclude worship chapels 
if they so choose.     

Introduction to College
In the early 1970s, a search began for a new way to introduce students to 

college other than a traditional orientation focused primarily on how to be suc-
cessful in college life and studies. Faculty, rather than student life profession-
als, were considered to be central to such an alternative. Part of that faculty 
role, then, included being part of a teaching team of a beginning course inaugu-
rated in the fall of 1972 called Directions for Learning. 

Directions for Learning was a team-taught course taught by freshmen fac-
ulty mentors. It was not a course on how to study to be successful, but rather a 
course with substantive content on the nature of knowledge along with stories 
of the lives of historical persons of significance. In its original design, it in-
cluded an assignment in which students were asked to create their own “Idea 
Statement” in a manner similar to the Pacific College Idea. An overall purpose 
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was to help freshmen think about the journey they were now embarking on, a 
kind of map experience before traveling on. However, the course did not fit the 
traditional liberal arts categories familiar to students. Transferability was also a 
concern for some students. Moreover, students were anxious to get on with it, 
meaning to get their general education out-of-the-way and move on to a major. 

Upon reflection, asking students to pause to reflect on the enterprise they 
were embarking upon may not have been well placed at the beginning of the 
college experience. Student resistance led to a reduction of this full, five-quar-
ter-unit course to a one-unit course retitled Passage to College. When the col-
lege switched back to the semester system in 1982-83, it disappeared com-
pletely from the curriculum.

When the new general education program was inaugurated in 1991-92 with 
Jesus and the Christian Community as the entry biblical studies course for new, 
undergraduate students at the college, some elements of the earlier Directions 
for Learning course were resurrected. In the original, freshmen form of Jesus 
and the Christian Community, the lead instructor was a member of the bibli-
cal studies faculty, with an interdisciplinary faculty team of mentors leading 
break-out groups organized as collegiums. Each mentor was assisted by an up-
per division student. Among components of the course was a weekend retreat 
for each collegium at Casa Pacifica, the college’s mountain retreat facility near 
Shaver Lake in the Sierras. Though this original design has been modified over 
time, Jesus and the Christian Community remains the foundational, biblical 
studies entry course for undergraduates at the university.

Professional Programs
As previously noted, the original 1966 Idea envisioned including “training 

for effectiveness in the professions… but highly technical, professional train-
ing apart from the liberal arts tradition is inconsistent with the basic objectives 
of the institution.” Professional education at Pacific has then centered primarily 
on human service professions beginning with teacher education. 

Elias Wiebe, with a doctorate from the University of Southern California 
and then a member of the teacher education faculty at Westmont College, was 
recruited in 1963 to be Pacific’s dean of academic affairs. In 1967 he was re-
appointed to the position of Director of Teacher Education and challenged to 
develop an innovative teacher education program for the college. He was given 
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release time during the fall semester of 1967 “to survey the most imaginative 
and effective teacher education programs; plan the complete teacher education 
program incorporating those features from such imaginative programs as are 
adaptable and promising for Pacific’s program; and implement such a program, 
after its ratification by the Academic Committee and Faculty, during the second 
semester of the 1967-68 academic year.”22 It has since become the largest pro-
fessional program of the institution.

To begin with, foundational courses in teacher education were offered at 
Pacific with a concurrent enrollment arrangement with Fresno State College, 
now California State University, Fresno, to complete requirements for a teach-
ing credential. In progressive steps over time, full completion of credential 
programs became possible at Fresno Pacific.

The significant impact of California’s arrangement for teacher education on 
liberal arts colleges should be noted. Unlike other states where preparation for 
elementary/junior high teaching requires an undergraduate major in teacher 
education, California requires a fifth year of professional courses in teaching 
leaving colleges with the option of developing a liberal studies major as under-
graduate preparation for this fifth year. The effect is to bolster undergraduate 
enrollment in liberal arts courses rather than siphoning off students to under-
graduate teacher education methods courses. Where students enroll, of course, 
impacts what programs are viable and where faculty are needed. The result is 
that where teacher education is a strong area of student interest as at Fresno 
Pacific, this California arrangement fortuitously contributes to maintaining a 
strong liberal arts faculty and programs.

Business courses were offered already during the 1960s, but did not rise to 
the level of a program until the 1970s. Social work was begun during the mid-
1970s. A bachelor’s degree in nursing, leading also to an RN, was developed 
during the late 1970s, however never implemented. Though a major portion 
($200,000) of the final Title III Developing Institutions grant was designated 
to implement a nursing program, what was required in terms of institutional 
resources was considered to be too great at the time. More recently, nursing as 
a degree completion program has been added.

Professional programs, to be successful, must be adaptive. Credential re-
quirements and employment expectations must be met, along with require-
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ments of disciplinary accreditation organizations. Yet such programs may be 
taught as a liberal art infused with values articulated in the Pacific Idea.

In a 1979 article appearing in Liberal Education, the flagship journal of the 
American Association of Colleges and Universities, Paul L. Dressel observed 
that the liberal arts have not to do so much with what is studied as to how some-
thing is studied.22 Hence, if only the “how to” of something is taught (what the 
Greeks called techne), that does not a liberal art make. But when a professional 
curriculum includes theological, philosophical, ethical and historical explora-
tions and understandings of a profession, such study takes on the character 
of a liberating art. Suggestive is the current Division of Teacher Education’s 
core “Mission and Vision” statement, which at its heart envisions teaching as 
“a calling to Redemptive Service,” integrating scholarship, professionalism, 
leadership and peacemaking.

Study Abroad
International, cross-cultural education has been an interest of Fresno Pacific 

from its early years as a Bible institute. During the institute years, this was 
expressed in a mission-oriented curriculum supplemented by student mission 
“bands” focused on different parts of the world. This institute emphasis sup-
ported the long-standing focus on global missions of its sponsoring denomina-
tion.

This mission training emphasis was later assumed by Mennonite Brethren 
Biblical Seminary, founded in 1955, as the institute transitioned to a liberal arts 
college and the adjacent seminary developed as a sister institution. Missions, 
however, also continued as an interest in the college, particularly as led and 
nurtured in earlier years by Hans Kasdorf, faculty in biblical studies and lan-
guages. More recently, undergraduate education in missions continues under 
what is now named Intercultural Studies.

As a liberal arts college, a prominent means of acquainting students with 
other cultures and languages has been through a semester or year of study in 
another country, as well as shorter, more intensive experiences. Pacific’s asso-
ciation with the intercollegiate Brethren Colleges Abroad program, established 
in 1962, has enabled students to join with others from American institutions for 
study in cooperating universities around the world. Other institutional relation-
ships have also been forged. 
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Faculty led programs also developed over time, sometimes growing out of 
earlier international work of particular faculty members. An early example is 
that of Robert Enns, faculty in sociology, who for a number of years piloted and 
led an exchange program with Shoin Women’s College in Osaka, Japan, where 
he had previously taught English. Another early example was Devon Wiens, 
faculty in biblical studies, who developed a relationship with the Institute of 
Holy Land Studies in Jerusalem (Israel), thus enabling students to enlarge their 
biblical knowledge by studying in this place of biblical origins. Multiple ex-
amples exist of both extensions of academic programs through relationships 
forged with institutions abroad, or growing out of previous international work 
or connections of faculty. 

When faculty discussions have focused on whether Pacific should formal-
ize a semester abroad requirement for all undergraduate students as modeled 
by Goshen College, sister Mennonite institution in Indiana, the already ex-
isting multicultural environment of Fresno has been noted as different from 
institutions in rural, small town communities of the country. Multi-culturalism 
already exists at home in Fresno. Rather than adopting a singular experience re-
quired of all, faculty in the late 1980s review of general education then agreed 
to establish the general education “Focus Series” with multiple options, earlier 
described, among which study abroad became one option.

The Co-Curriculum
The co-curriculum in a small college has been likened to sandlot baseball 

where every neighborhood child is needed to make a team, whether skilled 
in the game or not. In large colleges and universities, a higher level of skill is 
usually required to make it into choir, band, orchestra, theater, sport or other 
co-curricular activity. Small colleges, simply by being small, enable students to 
test previously undeveloped or under-developed skills simply because they are 
needed, sometimes discovering unexpected talents. As institutions grow, so do 
higher skill expectations for involvement in co-curricular activities, which has 
also happened as Pacific has grown.

Dietrich Friesen, who had earlier anchored the music program of Pacific 
Bible Institute, carried the music tradition into the college years. Choirs were 
a long tradition in the supporting denomination of the institution. Early Pacific 
choirs circulated through the supporting churches of the college, often accom-
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panied by the president. Given the high percentage of students in the choir in 
the first college years, the school effectively closed down when the choir took 
its annual spring concert tour. As the college grew, instrumental groups were 
added. Students from all disciplines have been welcomed to participate in these 
groups as part of the co-curriculum of the college.

With my appointment in 1960, theater and forensics became part of the co-
curriculum of the college, also accessible by all students. I had been a college 
debater, and had been a graduate assistant in debate while pursuing graduate 
studies at Northwestern University (Illinois). Though theater had not been my 
area of training, it was a strong area of student interest. So to begin with, I di-
rected both forensics and theater. But reality took its toll. It was unrealistic for 
one person to do both. Theater, at the time, was deemed to be the better option 
given student interest and limited resources, and so won out.

Gary Nachtigall joined the faculty in 1961 and led in the transition to inter-
collegiate athletics. With limited facilities, basketball practice and games were 
held in gyms around town. A dirt track embracing a soccer field was developed 
at the east end of the campus where the gym is now located. And as another 
pioneer, Nachtigall coached it all.  

Alongside intercollegiate athletics, an intramural program was also devel-
oped. And as in other co-curricular activities, all were accessible to all students 
in the college.

The student paper, now the Syrinx, was also birthed during the 1960s, pro-
viding opportunity for students to develop their journalistic skills. Student gov-
ernment and clubs also developed.

Overall, as a small college, and even now as a relatively small university, 
students, both skilled and lesser skilled, have been able to experiment and grow 
competencies, even in areas beyond those previously developed or imagined.

Graduate Education
The early Pacific College Mathematics Project developed by President 

Wiebe and the parallel Pacific College Reading Project evolved in the mid-
1970s into the Master of Arts in Education program. Mathematics and reading 
were the first emphases in the graduate program inaugurated in the 1975-76 
academic year.
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The naming of this program as a Masters of Arts in Education was inten-
tional, emphasizing the liberal arts narrative of the college. An alternative was 
to call it simply a Masters in Education, an option which was rejected. More 
than simply a methodological or a “how to do it” (techne) approach to teaching 
or school administration, underlying assumptions and values were envisioned 
as informing and shaping the educational world as implied by “liberal arts.” 
The language of “arts” was deemed to be important.

A “Core Curriculum,” then, anchored the program in the value narrative of 
the institution. Two core courses were initially required: “Values in School and 
Society” and “Small Group Dynamics: Leadership and Change.” The first, as 
a core requirement, has survived to the present. It continues to anchor graduate 
teacher education in the value tradition of the college, now university.

Multiple emphases in the master’s program in teacher education have been 
added over the years. In addition, master’s degrees have been added in several 
other areas such as leadership, peacemaking, and business, as well as a person-
alized master’s degree option in other areas where the university has appropri-
ate resources.

Before the current organization of the university into multiple disciplinary 
schools, all graduate programs were eventually grouped together in the Fresno 
Pacific Graduate School. Beginning in 1994, then Graduate Dean John Yo-
der led the graduate faculty in an extensive self-study resulting in a document 
titled “Graduate Education at Fresno Pacific University: Extending the Vision: 
“Consolidating the Center and Expanding the Boundaries.” This document 
published in February 1997, noted that “the graduate school will continue to 
‘maintain a broadly defined liberal arts perspective in its programs’” and “that 
the school will seek to define a core of reflective, integrative and theological 
content that is common to all programs.” 

Further noted is the importance of “’Kingdom principles’ (expressed, among 
other things, as an incarnational view of what it means to be Christian, the 
importance of community ‘in coming to know, understand and do truth,’ and a 
call to exercise both a ‘prophetic and priestly’ role in carrying out the educative 
task).” In the same vein, noted is the importance of  “a ‘Christian/Anabaptist 
perspective on post-baccalaureate education’ interpreted, at least in part, as a 
‘venue for praxis – a place where doing and being, thinking and acting become 
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interwoven into an expression…[of]…theology and professional theory in the 
context of real-world application.”

This full document was “formally approved and adopted by the university 
(President’s Cabinet and the Board of Trustees).”24  

At century’s end, then, graduate education, too, was firmly anchored in the 
interpretive tradition of the institution as expressed in what was now the third 
edition of the Fresno Pacific Idea (1995). 

Adult Continuing Education
Former U.S. President James A. Garfield is reported to have once defined 

education as his esteemed former teacher “Mark Hopkins on one end of a log 
and a student on the other.” What more is required? Logs, furthermore, may be 
anywhere where teachers and students gather. 

Continuing education for primary and secondary school teachers scattered 
on figurative logs throughout California’s central valley began early in the life 
of Pacific as a liberal arts college. Again President Wiebe led. As a second-
ary math educator, Wiebe had forged new approaches to teaching mathematics 
shaped significantly by his experience teaching low math achievers at a local 
high school,while studying at Stanford University. Wiebe was also influenced 
by the problem-solving approaches of George Polya, noted Polish mathemati-
cian teaching at Stanford during the time he was pursuing his doctorate at the 
university. His work at Carlmont and Stanford had led to the publication of 
Foundation of Mathematics, a secondary text of the time published by Holt, 
Rinehart and Winston. 

At Pacific, Wiebe inaugurated the Pacific College Mathematics Project, an 
initiative in continuing education for teachers, already in the early years of his 
presidency. The Project eventually evolved into the AIMS (Activities Integrat-
ing Math and Science) Education Foundation, co-founded by Wiebe and Larry 
Ecklund, fellow math education faculty member, after successfully obtaining 
a National Science Foundation grant in 1981. During its peak years, AIMS 
became a major source of school-level mathematics instructional materials, 
teacher workshops and the like across the nation as well as internationally.

While the approach to the teaching of mathematics, later also reading and 
other subjects, was vision driven as to how a subject should be taught, Silas 
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Bartsch, appointed in 1970, brought a complementary, adaptive perspective to 
the continuing education of teachers.

Bartsch had moved up the ranks of the Kings Canyon Unified School District 
centered in nearby Reedley from teacher to superintendent of the district. As 
he transitioned to a faculty position at Pacific in 1970, he brought a vision for 
continuing education for teachers that differed from the traditional model of 
pre-formed course offerings. From his experience in the district he had led, he 
concluded that these courses often did not meet the actual needs of teachers. So 
he proposed and introduced an approach to in-service teacher education which 
began with a cooperative discernment of actual needs in a school or district. 
This approach was then described, as in the 1974-75 college catalog, as fol-
lows:

Pacific’s In-Service Education Program is based on the philosophy that the 
needs in the institution which the program is servicing should determine the na-
ture of the educational experience. Hence, courses arise out of the assessment 
of needs of those institutions being served. No pre-determined curriculum in 
In-Service Education, therefore, exists. The courses listed reflect the history of 
offerings of this past year. Future courses will continue to arise out of dialogue 
between Pacific College and the off-campus institution or agency…

Courses then listed in any particular catalog were those that had emerged in 
the previous year, with the appropriate number of credits earned for each.

In 1970, the year Silas Bartsch joined the faculty, the Extension Division was 
officially established, though it had already been preceded by a variety of ex-
tension courses beyond Wiebe’s work in mathematics. Sports clinics conducted 
through contracts with off-campus personnel had flourished, and a variety of 
courses by on-campus personnel had been offered. The official establishment 
policy document introduced to the faculty on December 2, 1970, begins by 
stating that “the Pacific College Extension Division is established to assist in 
meeting the educational needs of the Central San Joaquin Valley Service Area. 
Extension classes, seminars, and workshops may be offered on campus or on 
off-campus locations as mutually agreed with co-sponsoring agencies.”25

Ironically, efforts at extended education in biblical and religious studies have 
never endured for long. A number of such initiatives occurred during the 1970s. 
In 1971, as an early example, biblical studies faculty member Hans Kasdorf 
led in establishing a Community Lay Training Program jointly sponsored by 
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Pacific College and the adjacent Mennonite Brethren Biblical Seminary in co-
operation with sponsoring churches. Kasdorf described it as “a service centered 
program provided to supplement existing programs in the churches.”26  

In October of 1972, President Wiebe reported to the Board of Education that 
“this fall we attempted to institute the extended campus program in Biblical 
Studies in Kern County. This failed.” 

More promising, however, were two locally grown initiatives, the first in the 
Kern County seat of Bakersfield to the south and the second in Modesto to the 
north. In Bakersfield, an interdenominational group called the Experimental 
Learning Fellowship had developed a program of biblical studies. In Modesto, 
the First Baptist Church had developed a Center for Biblical Studies with noted 
evangelical, Baptist theologian Bernard L. Ramm in residence for a short pe-
riod of time. Local leaders of both of these programs sought to provide college 
credit for their offerings through Pacific College. 

On October 20, 1973, as academic dean at the time, I reported to President 
Wiebe that “the extended campus program in Biblical Studies is being devel-
oped in cooperation with the Experimental Learning Fellowship of Bakers-
field. Hopes are high that this model will develop successfully and provide a 
prototype for similar programs in other communities. There are 27 students 
presently registered for credit in this program in Bakersfield.” Later, in the fall 
of 1978,  the First Baptist Church program in Modesto was inaugurated with 
72 students initially enrolled.

During the 1970s, the Western Association of Schools and Colleges regional 
accreditation agency clarified expectations for such centers to assure institu-
tional and quality control. In light of these clarifications, on April 12, 1978, the 
faculty of the college adopted a document titled “Policies Governing Extended 
Campus Centers in Biblical Studies and Religion.” Included was the statement 
that the “mission of the College in establishing extended campus centers is to 
make available instruction in Biblical Studies and Religion to persons other-
wise enrolled in state and community colleges and to other adults who for vari-
ous reasons may not be able to study on the Fresno campus.”27

As a further attempt to extend the reach of biblical and religious studies, on 
February 14, 1979, the faculty adopted a “one-year certificate program in Bibli-
cal and Religious Studies… Persons who desire to increase their effectiveness 
in serving the church are invited to take this program.”28
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None of these 1970’s initiatives to expand the reach of biblical studies in 
cooperation with local churches or a one-year certificate program has survived. 
While reasons are surely multiple, including accreditation requirements for off-
campus centers, Robert Wuthnow, sociologist of religion at Princeton Univer-
sity, has also noted a change in church cultures paralleling Pacific’s develop-
ment between 1960 and the end of the century. He observes that still prevailing 
during the 1950s and 1960s was the traditional “teacher-student model in which 
a single individual led the group, gave didactic instruction, and often followed 
one of the popular standardized ‘international’ lesson plans that provided mem-
bers with something to read beforehand and a short list of questions for discus-
sion,” as in Sunday Schools.29 Emerging in the late 1960s and 1970s, however, 
was the small-group or support-group movement. Among these groups were 
so-called Bible study groups, but as Wuthnow describes in his comprehensive, 
late-century study of the small-group movement, “what matters most in Bible 
study groups is sharing problems, praying together, and engaging in hobbies or 
sports together.”30 Mutual support, then, overshadowed interest in actual Bible 
study, as revealed in the large, extensive research project which he led and 
published in 1994.

The Bakersfield and Modesto programs in biblical studies did not survive, 
but nevertheless, were the first examples of extended campuses in the life of 
the college. In1996 the first regional campus in the present model of multiple 
campuses was established when the faculty unanimously approved the estab-
lishment of the Bakersfield Satellite Center with the graduate teacher education 
Administrative Services Program offering the master’s degree and “two tiers of 
an advanced credential,” coordinated by Adina Janzen of the graduate teacher 
education faculty.

Serving the church and society has been a prominent theme throughout the 
life of the college. At the undergraduate level, voluntary service as part of stu-
dents’ experience was given early, concrete support in a new office of service 
ministries established in 1975-76 in cooperation with, and with initial financial 
support, from the denominational Board of Missions and Services. A separate 
booklet identifying voluntary service opportunities was published as part of the 
mid-1970s Guidance Series. As stated in the catalog for the 1975-76 academic 
year: “Opportunities for involvement in various types of service ministries to 
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the elderly, the young, and others in the Fresno community will be made avail-
able to students. Service ministries allow students to give feet to their witness.”

While the foregoing was established for undergraduates, service has also 
been a prominent theme in graduate and continuing education programs. In an 
updated “In-Service Program Mission Statement” adopted by the faculty on 
November 3, 1988, the service motif of this larger outreach was affirmed. It 
states that “the In-Service Program is based on the framework of understanding 
articulated in the Fresno Pacific Idea and the Fresno Pacific College Gradu-
ate Mission Statement.” Further noted is “that the educational task at Fresno 
Pacific College is an essential part of the nature and mission of the church to 
society, a task that is grounded in the Lordship of Christ over all of life. The 
In-Service Program believes it is carrying a witness of the transforming power 
of Christian faith into the contemporary educational arena wherever and to the 
extent possible.”31

Older Adult Education and Services
Fresno Pacific is bounded on the south by a Senior Citizens Village and on 

the east by Twilight Haven, a Lutheran retirement community. Being an adja-
cent college, both would seem to represent opportunities for providing senior 
educational and service programs.

In the 1977-78 academic year, a new “Life Enrichment Program” for senior 
citizens was inaugurated by the college. The program was developed and di-
rected by Arlene Toews under the supervision of John Franz, who had been 
appointed to the faculty in 1975 as director of Community Services and Social 
Work. While judged to be a modest success, an evaluation of this Life Enrich-
ment Program during the fall of 1980 led to the conclusion that meeting the 
real needs of this “fastest growing segment of our population” would require 
a revised approach. Residents of those closest in the Village and Twilight Ha-
ven were noted as generally of a lower socio-economic strata not particularly 
interested in programs offered beyond their immediate communities. Further 
noted were the many services already available in the larger urban community 
of Fresno. The response of seniors in the Mennonite denomination sponsoring 
the college was also noted as being “ambiguous.” The conclusion was that “an 
educational program alone is not fulfilling the real needs of the elderly in this 
vicinity.”32 
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In 1983, as one alternative, federal Title III Developing Institutions funds 
became available to establish a gerontology emphasis in the undergraduate so-
cial work major, with a Gerontology Learning Laboratory called OASIS (Older 
Adult Social Services), directed by Ruth Enns.33 OASIS services provided in-
cluded older adult day care, respite for caregivers on weekends, in-home ser-
vices, and transportation for seniors. Students and community volunteers as-
sisted in the program. Both the emphasis in the major and the OASIS service 
program, later transferred to a community non-profit, continue until today.

A decade later, on February 18, 1993, the faculty approved a Senior Schol-
ars Program proposed jointly by Pacific and the adjacent Mennonite Brethren 
Biblical Seminary. As noted in the proposal for this program, the two institu-
tions “are positioned by a variety of factors to invite senior scholars to join our 
academic communities and enrich the intellectual dialogue of both communi-
ties.”34 While an initial scholar was appointed in 1994, the program slowly 
faded into oblivion.

The current Council of Senior Professionals was inaugurated in the fall of 
2002. That first wave of 1960’s faculty recruits, now having reached retirement 
age, was at the core of the development of this group of retired professionals 
from the college, seminary and larger community. Since 2002, this group has 
met each academic term for a weekly seminar. As of this writing, the group has 
conducted more than 450 two-hour seminars on issues pertaining to the church, 
education, community, society and world at large.

Experimental Education
Among other subtitles of the original 1966 Pacific College Idea, the institu-

tion was proclaimed to be an “Experimental College.” The language of “exper-
imental college,” however, quickly took on a special meaning in the counter-
cultural educational movements of the late 1960s and 1970s. As now described 
in Wikipedia, “the experimental college movement…has taken several forms 
historically, but is generally a school within a school, based out of a college 
or university, that offers classes taught by not just traditional professors, but 
students and community members as well.” That is not what was intended by 
the framers of the original Pacific Idea. Rather, as elaborated in the Idea itself, 
“the college is continuously searching for better ways to prepare its students 
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for meaningful roles in society, the professions, the family, and the church.” In 
brief, being innovative comes closer to the original intent of the Idea.

The spirit of innovation has been a hallmark of the institution, not only in 
regard to academics but also student life and other aspects of institutional de-
velopment. Simultaneously, pressures to conform to what is more normative 
in higher education has also been constant. Innovations that have stretched 
beyond recognition in the larger higher education community have been par-
ticularly vulnerable. When innovations, then, are not constantly nurtured, pres-
sures exist to return to what is more normative. “Why do you have to be dif-
ferent from this or that like school?” has been a question asked even by the 
school’s trustees along this journey since 1960.

Adaptations are also constant as the environment changes. On the side of 
technology alone, 1960’s mimeograph machines became copy machines, type-
writers became computers, letters became emails, emails became texting, and 
then there came the internet. On-line education is a current challenge. Yet ideas 
endure where they continue to be nurtured.

Warren Bryan Martin, early consultant to Pacific, wrote in 1967 in “Stalkers 
of Meaning” appearing in the American  Journal of Higher Education: “There 
are not many colleges in America, and almost no state universities, charac-
terized by values so distinctive as to really shape the place.”35 Fresno Pacific 
has attempted to be such a place. While always in a process of becoming, the 
Fresno Pacific Idea has provided a centered “reason for existence, courage for 
growth, and stimulus for adventure.”
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